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CHAPTFR T
THE PROBLEM AND DFFINITIONS OF TRRMS USFD

In recent years an increasing general interest in
psychology and religion has led to a focusing upon the ime-
portance of personal values as a point of ecritical concern
in the individual's development as a healthy adult, The
values which a person possesses provide for him the backdrop
before which he makes hls declisions, selects his vocation
and avocations, exercises his concept of himself as a per=-
son, and develops his ldeals, These values may change

and/or be modified under certain circumstances.,
I. THE PROBLEM

Statement of the problem. It was the purpose of this

study (1) to determine to what extent the personal values of
selected ministerial students are modified during active
participation in group counseling; (2) to attempt to ascer-
tain whether or not direction or non-direction of the groups
is a factor involved in the changes; and (3) to make an ef-
fort to evaluate the significance of these changes, if any,
as they relate to deepened interpersonal relationships

between the group members,



Significance of the nroblem, Very little research

has been completed in the area of personal value changes in
group counseling experiments in academic settings at the
junior college level., Most of the research has been accome
plished in clinicel use of psychotherapeutic technicues and
in high schools and senior colleges. Some of this research
has been referred to in Chapter Two of this thesis, There
have been volumes of experimentation in group and multinle
counseling, but none of sufficient significance to determine
the change or modification of personsl values, This study
has sought to determine to what extent these changes
occurred with selected groups of minigsteriasl students in a
Baptist junior college, specifically Gardner-iebh College,

Inc, located at Boiling Springs, North Carolina,

Importance of the study. Modern nsychology has fre-

quently emphasized the noteworthiness of the influence of
value schemata on the individual's development as a healthy
adult. One of the gravest problems among Southern Bapntists
in the present decade has been that of deelining enrollments
of ministerial students in the institutions of Christian
higher education, This study was an important one in that
it has helped to focus upon some of the value judgments held
by ministerial students in one such Southern Baptist insti-

tution of higher learning.



Limitations of the study. Generally speaking, this

study had three limitations: (1) each group was limited to
gix ministerial students and such a limited sampling has
necessarily restricted the significance of the findings; (2)
the statistical analysis of the data resulting from this re-
search has been presented descriptively only; and (3) the
group leader had had little previous experience as a group

leader, especially in this type of research experiment,
II. DFFINITIONS OF TERMS USED

Values. Personal values are the entities of social
life, including ideals, customs, and institutions, toward
which the people of the group have an affective regard. The
term includes the quelity of anything whicech renders it de-

sirable or useful,

Ministerial student. The term ministerisl student in

this report was used to refer to a college gstudent who had
decided to prepare for a church-related vocation as 2 nase
tor, missionary, musiec director, or minister of religious
education, The twelve students selected as the subjects in
this experiment were ministerial students at Gardner-ebb

College during the fall semester of 1963,

Group counseling. Group counseling, a2s utilized in
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this experiment in the study of changlng values, was semi-
formal small-group discussion ectivity with two equsted
groups of six ministerial students. A face-to-face relation-
ghip between the leader and the group members in private

meetings is implicit in the term group counseling.

Group A. The term CGroup A refers to the group of
ministerial students whose twelve discussion sessions were
structured and directed by the group leader. Throughout this
experiment, the structuring factor for Group A was the con-

trol and dilrection by the group leader.

Group B. The second group was undirectedji.e., Group
B refers to the one in which the leader simply observed with
minimal participation. Group B was given no direction other
than that which the group membhers imposed upon themselves in

the discussions,
III. MATERIALS AND PROCFDURTES

To ascertain some measurable values of the group meme
bers, each participant was given the Allport-Vernon-Lindzey
"gtudy of Values" as a pre-test. This instrument was also
used as a post-test at the end of the fourteen session ex-
periment. As another pre-test and post-test, the group mem-

bers also completed a situation test, a copy of which is
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included in Appendix A, page 6L, together with explanatory
material,

Fach group met for = total of fourteen groun counsel=
ing sessions, each of which lasted anproximately fifty (50)
minutes, Two of these sessiona, the first and the four-
teenth, were joint-sessions of both groups for the exnress
purpose of administering the pre-tests and post-tests. All
of the other sessions were separate ones for the two groups,
and all of these were recorded on tape.

The members of each group were selected from availe
able ministerial students, 2nd the groups were equated as
nearly as possible on the basis of nages, certain standard-
ized test results, social =2nd educetional backgrounds, reli-
gious training and experlence, and vocational preferences
and plens., The personnel records of each student were uti-
lized in the attempt to gather data with which to equete the
two groups. Standardized test results used in the equation
of the groups included each student's results on the Otis
Quick=Scoring Test of Mental Ability (Gamma Form), the com=
posite scores of the Scholastic Aptitude Test (College Board),
and the profiles for both the vocational and personal forms
of the Kuder Preference Record. These data for both groups
are scheduled and reported in Table I, pages 25-26, Txtreme

caution was exercised in order to eguate the groups on ss
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many points as possible. Tach group consisted of three (3)
sophomore men, two (2) sophomore women, and one (1) freshman
man. After the first session, the members of Group B were
ssked to submit a list of things which they would like %o
discuss during the project. The group leader used this list
periodically to stimulate discussion and to keep other dise
cuasion from dragging. Group A members a2lso submitted a
list of questions from which the group leader selected those

with which to structure the group sessions,
IV. ORGANIZATION OF REMAINDER OF THT THRSIS

Chapter Two 1ls devoted to a synopsis of some of the
recent regearch in groun counseling and to a brief review of
gsome of the related literature. The third chapnter describes
the research technique and includes a comprehensive presen-
tation of and analysis of the deta obtained in the research
project, The description of the research technique details
the design of the study and emphasizes the methods snd nro-
cedures employed. Chapter Four, the final chapter, consists
of a concise summery and the statement of avnarent conclu-

sions drawn from the research investigations,



CHAPTFR II
ANALYSIS OF RESEARCH AND REVIEW OF THE LITERATURE

Adequate research in the measurement of values as
they relate to group counseling is non-existent. With the
emphasis on the importance of value schemata for the devel-
opment of healthy adults, the need for satisfactory research
data has become acutely pronounced,

Nothing has been published in regard to the change of
values as a direct result of pnarticipation in groun counsel-
ing activities. Much of what has been written has been lim-
ited to meager discussions of certain general concepts of
the nature of values, as such. These gources are diffuse
and heve been produced mostly during the last twenty-five

yearse.

I. SYNOPSIS OF RECFENT RESFARCH

Driver has provided one of the best synonses of re=-
cent research in the area along with thirty-seven contribu-
tors.l This source, revised in a textbook edition in 1962,
portrays the advantage of smallegroup discussion as an aid

to learning.

lgelen Irene Driver (ed.), Counseling and Learning
Through Small=Croup Discussion (Madison: Monona Publica-
tions, 1962).
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Concerning small-group discussion 23 an aild to learne
ing, Driver asserted:
Learning takes place in four ways: (1) through the
discussion content and group activities, (2) through
the personal relationshins of group members, (3) through
the interactions of group members with the leader during
group sessions, and (h) through the counseling process
in private interviews with the group leader,2
Tmphasizing the projects undertaken in her research,
Driver stated that the advantages accruing from group dyna-
mies, 1ntefpersona1 relationships, snd role-playing are too
great to omit from the counseling oprocess.3 The technigue
of multinle counseling was employed with one hundred and
twenty-one participants in fifteen group projects. Age leve
els included teen-agers, college students, and adults; the
mental health status of participents included the well-
ad justed, the neurotic, =2nd the psychotle., DNriver concluded
that the intimate group membership helovs =2 client through
support, reassurance, and frank discussions and that he also
helpns others, since mutual aid is characteristic of the
group activity.h In her research technicue in these multinle-
counseling projects, Driver utilized private individual inter-

views and personal contact as an adjunct to small-group

discussions. So little research has been sccomnlished in =o

2Dr1ver, op. cit., p. 19,
31bid., ». 16.

L1pia.
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few areas with group counseling methods that it can be safe-
ly ascertained that the door is wide open for the develop-
ment of new technigues and the aprlication of the few proven
methods, Guidance snd student personnel leadsrs will need
to be creastive and in so doing will develop many novel and
diversified approaches,

Allport, Vernon, snd Lindzey have done valuable work
in devising a2 scale for measuring the dominant interests in
personality. Thelr Study of Values, the third edition of
which was published in 1960, continues to be widely used in
research relasted to inventoried vslues, This scale seeks to
measure the relative prominence of six basic interests or
motives in personality: the theoretical, economic, szestha-
tiec, social, politieal, =nd religious. Allport declared
that these wmotlves represent six ideal types of persons with
the classification based directly upon Fduard Spranger's
Types 22»&22,5 In their research to standardize their ine
ventory of values, the suthors discovered that these aix
types are characterized in order by: (1) the discovery of
truth, (2) interest in what is useful, (3) form snd harmony,

(L) love of people, (5) power, and (6) unity.6

SGordon W, Allport, Personality: A Psychological Tn-
teggretation (New York: Henry Holt and (ompsny, 1939), PD.

6Tbid.
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Warnath and Fordyce studied the values of groups of
entering college freshmen to =zttempt to determine observable
patterns of values. They revorted that:

Realization that students need guidance in the selecw
tion of programs of study in which they will most pro-
bably meet with the best chances of success and that
this success will be due in part to non-intellectual
factors, the investipgators designed a study to determine
whether or not differentisl patterns of values were obe
servable between grouns of college freshmen who had
indicated their most probable college major.’

They concluded that the values of those who have indicated

their majors are more discernible than others studied,
ITI. REVIEW OF THE RELATED. LITERATURE

No actual source book, per se, is avallable on this
closely-defined, delimited topiec., The relative literature
thet now exists is contained in widely sceattered sources,
and then normally in very brief references. There are chap=-
ters of some more recent publications that deal with sspects
of this subject. Some material is to be found in periodieal
references in the broader areas of value judgments and thelr
influence on the maturing adult. Several of these chapters
and articles which relate to problems very closely associ-

ated with this one will be reviewed here,

Tcharles F. Warnath snd Tugh R. Fordvee, "Inventoried
Values of Fntering College Freshmen," The Personnel and
Guidance Journal, XI:3 (November, 19617, 277=20L.
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Literature on value schemata. Maslow has pointed out

that the ultimate disease of our time 1s valuelessness} that
this state 1ls more crucially dangerous than ever before in
history; and, that something can be done about it by man's
own efforts.8 In recent years, the brunt of the research

and writing on value schemata has been borne by psycholo=-
gists, CSome of the most lmportant contributions have heen
made by Allnort who has said, "Many individuals, it is plain-
ly evident, lack commitment to ideal goals."q Acecording to
Allport, few if any of our value-orientations hold the prose
pect of complete fulfillment, snd even the best integrated

of personalities do not always act consistently with their
schemata of value.i This hypothesis suggests then thest ner-
sonal values can be changed or modified-=that they are sus=
ceptible to alteration. Concerning the infinity »rincinle

ag it relastes to human development, Ligon reported that

since truth is infinite, we shall never find final answers, 11

8avranem 1, Manlow (ed.), New ¥nowledge In 'Tuman
Values (New York: Harper & Brothers, Tublishers, 1050),
p. vil,

9Gordon W. Allport, Becoming: Basglic Considerations

for a Psycholo of Personallty (New "aven: Yasle University
Press, Igsss, D. T6.

lolbido, ppo 76"'77.

1lrrnest ™, Ligon, Dimensions of Character (Wew Vork:
The MacMillan Company, 1956), p. xi.
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Relative to the development of value schemata, Ligon also
maintained that the individual influences his environment
far more than his environment influences him.,2? This in-
fluence is diverse pesrtly because individuals differ so
widely among themselves. Mne of the bssic concepnts of

Ligon's Dimensions of Character is hils presentation of what

he calls a "positive potential concept," which infers that
man has not even begun to approach his maximum potential.13
When Jacobs surveyed all available studies concerning the
values held by college students, he found that thev (the
college students) express a need for religion, but they have
a hollow quality in their beliefs.lh Jacobg also found that
collepge students subscribe to traditional virtves of sincer-
ity, honesty, and loyalty, but are indulgent concerning
laxity in moral standards.l5 In this survey, Jacobs found
too that some students! beliefs are nebulously conceived,
Sullivan conducted a comparative study of the value-choices

of college sophomores and discovered that these cholces are

1211gon, op. cit., p. xi.
131p14.

Waordon W, Allport, "Values and Our Youth," Teach=
er's College Record, 63:212, December, 1961,

151pi4.
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sanctioned primarily by three elements: 1l.e., self, author-
ity, and peers.l6 Sullivan found also that value-choices
are really observable in several distinct categories includ-
ing social, self-realizatlon, status, among others.l’ Some
preasure is brought to bear upon the college student in seve
eral spheres of his life experience. Included here are the
areas of employment and economics, race and class, leisure

sctivity, courtship, marriage and sex, and social activity.18

Literature on group counseling. Much has been writ-

ten in regard to group counseling, methods of small-group
discussion aetivity, and the use of psychotheraneutic methods
with groups. Given here will be a brief summary of work
done on problems closely related to the one delineated by
this study. An overall purpose of any type of counseling
should be growth of the individual. Shepard nolnted out:
Teachers, counselors, and all others who work with
the student need to form a partnership, utilizing a
team approach in order that the student's personal,

gocial, emotional, and intellectual growth be most
effectively stimulated and developed.l9

16a1bert J,. Sulliven, "The Value-Choices of College
Sophomores-~A Cooperative Study,”" Journal of Eduecation, lye
12, December, 1961.

171bid., p. 12, 18114,

19%ugene 1., Sheperd, "The Role of the Paculty Counse-
lor in Ceneral Tducation,” Counseling 2nd Guldence in Gener-
al Bducation, Melvene D, "erdee, editor (New vork: world
Book Company, 1955), p. 161.
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Regardless of whether the counseling technique is group or
Individual, the ultimate value for the student will be the
program that assists him to understand himself 28 a person.
Shepard further lists these cherscteristics of s program of
individualization: (1) to know the student as an individuals
(2) to help him with his scsdemiec program; and (3) to be a
friend to him when he seeks a friendly relastionship on an
adult level.20 Another contribution of group counseling to
this individuslization was summarized by Rennett:

A1l human beings need to feel that they 'belong'! and
have a respected status among their fellows. Belonginge
ness and status depend on opportunities to share experi-
ences and the willingness and ability to give and take,2l

Prior to 1960, Harrod sought to determine whether or not
colleges and universities in the Tnited States »rovide faclle
itles and moral support to campus religlous programs, He
found that slightly over half of the state schools provide
religious counseling; 85.62 per cent of the private none

denominational schools doy and 97.37 per cent of the inter-

denominational schools do.22 Harrod also found that in the

20ghepard, op. eit., p. 163.

21Margaret E. Bennett, College and Life: Problems of
Self-Discovery and Self-Directlion (New vork: Melraw-Till

BooOK Company, INC., 1952), DPs 57

22xe0rpe W, Harrod, "Religious Activities on Campuses
of Colleges and Universities,” The “ersomnel and Guidance
Journal, 38:557, March, 1960,




15
ma jority of the colleges and universities, thils work is plac~
ed@ under the desn of students.’? There exists a profound
need for intensive counseling of some type, perhaps group,
among college students in the area of marriage and the famie
ly. Too few junior colleges include such courses in their
curriculum, Gambill has observed that the need for function-
al courses in marriage and the family has arisen from prese
sure by the students on the administration.2h Many older
adolescents are pressured into value-choices of a less than
wholesgome nature by ignorance and misconception., Of narae-
mount importance in group counseling at any level is the
attitude of the students toward the counselor, Wardee has
listed the seven basic criteria for selection of faculty

advisers at Stepnhens College:

(1) Sensitivity to human relationships,

(2) Objeectivity,

(3) Flexibility in working with others,

(L) Respect for another's individuality,

(5) Concern for the operation of spiritual and morasl
values,

(6) Readiness to make the most of opportunities for
growth, and

(7) Possession of an alert, clear, creative mind.25

23Hﬂrr0d, _O_E- 2&-, Pe 5570

euGeorge We CGambill, ""Tistorical Background of Mare
riage Education,” Junior College Journal, 32:228, December,
1961.

25Me1vene D. Hardee, The Maculty in College Counsel-
ing (New York: MceGraw=-'1il1 BOok Company, InC., 1959), Ds 50
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Another important matter is the counselor's self-concept and
personal attitude. Stefflre pointed out some of the erite-
ris for counselor selection and training, ineluding:

Desired goals in counseling,
Acceptable evidence of progress in the client,
Preferred counseling procedures, and

1) Characteristies of the effective counselor.2b

(
(
(
(

W
Tt etV N i

In reference to the characteristies for criteris, Stefflre
mentioned a total of four; acedemic, interest and values,
peraonality, and aelf-concept.27 Group counseling then 1s
not new in many respeects. This fact was pointed out clearly
by Klapman:
As wlth many of the healing arts, it meay be sald of
group psychotherapy thst it has been practiced since the
advent of menkind, but as a self-conscious digcinline

with an attempted appraisal of causes and affgcts group
psychotherapy is of decidedly recent origin.2

Literature on ministerial students. “ecent statisti-

cal studies indiente that in the past six years Raptist

colleges and universities have lost more than one-third of

26puford Stefflre and others, "Characteristies of
Counselors Judged Effective By Thelr Peers," Journal of
Counseling Psychology, 9:L3335, April, 1962,

2T1bid., p. 337.

28J. W, Klapman, Group Psychotherapy: Theory and
Practice (lew York: Grune ¥ ctratton, Inc,, 19LP), D. V.
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their ministerial enrollments.29 One west coast Baptist
college president indicated that this is one of the most
serious problems facing Beptists today, UYe emphasized the

confrontation of the alarming spectecle [&talics not in the

original] of the rapidly declining leadership potential,30

A president of a North Carolina Baptist college wrote this
year that this decline is a matter of concern for all Bape
tists.31 The need for a solubtion of thils problem for the
Raptists was emphasized, too, in the words of a Baptist
gerving in the deep South when he wrote: "4 minister has the
most dramatic Joy in the world."32 fThere is a greater need
than ever before in history for dedicated ministers--~those
who have clearly defined goals and who are capable of making
meaningful value cholces. In a spiritual viewpoint, the
minister serves hils congregation as a representative of God
and as a reminder of Jesus. Oates has written:

The pastor is related to people "as though it were in
Christ's oun stead.," It is his personsl motive to have

29Loyed R. Simmons, "The Southern Baptist Ministerial
Student," The Southern Baptist Educator, 27:11-12, July=-
August, 1963,

301p14.

31ar01d W, Tribble, "Ministerial Student Decline In
Baptist Collepes Discussed," Biblical Recorder, 130:20,
January, 196l.

324, Leo Wddleman, "Biblicel Basis of the Call,"
Vision, XXI:234=5, November, 1963,
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in himself the mind that was in Christ Jesus. . .
Therefore, the central objective of all pastoral [ital-
ies iIn the originalj care end personal counseling is
that "Christ be formed" in the personality of the indi-
viduals who seek help,33

The current interest in the relationship between nsychology
and religion has led to sn ever-increasing emphasis upon the
need for ministers who are clinically trained to desl with
sick parishoners, A contemporary concept is that of the
minister as a member of the "healing team” together with the
psychistrist and the physician, Young wrote:

The minister and the doctor have more or less gone
thelr separate ways in the past, with few attempts to-
ward co-operation on either side. Today the hoapital
chaplain and doctor in the general hospital are finding
that co-operation is extremely advaentageous to the na-
tient, Medical schools today are beginning to teach
what 1is gﬁlled the "comprehensive approach" to the
patient.,

In order to meet the needs of his congregstion, the minister
must first know himself and be able to understend and accept
himself., Wise was commenting upon this matter when he wrote:

The people to whom the clergyman preaches freouently
have deep emotional problems, and they need personal
help in the form of counseling. Counseling is essen-
tially communications . ., . it is not what the counselor
does to or for the counselee that is important; the ime
portant thing 1s what happens between them. The pastor
needs to know himgelf ss well as to understand the

33Wayne T, Oates, The Christisn Pastor (Philadelphia:
The Westminister Press, 1951), p. 32.

3h?1chard ¥, Young, The Pastor's Hoaspital Minlstry
(Nashville: Broadmen Press, 1951), PPe. 9=10.
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dynamic processes of personality as they find exvression
in the counselee.35

This new concept 1g catching on or taking hold in some cir-
cles., Young and Meiburg, in summarizing recent trends,
illustrated it by writing: "Speaking before the Texas Medi-
cal Assoclation, its president, Dr. Milford O Rouse,
declared that, 'the most fundamental of all partnerships in

medicine 1s with the ministry.'"36

Summary of literature. The bulk of the literature on

this topic i1s In the areas of personal counseling itself. To
date, there is only meager materisl on group counseling,
especially as related to changing personal values, TFven less
literature is avallable on the ministerial student. Diffuse
sources produce information on the minister and his work,
particularly in ecounseling; very little is available on the
student for the ministry, 2lthough considerable material is

availeble in widely-scattered sources on value schemata,

35carroll A, Wise, Pastoral Counseling: Its Theory and
Practice (New York: Yarper % Brothers, Publishers, I§bI;,

Ps Vs

36nichard X. Young snd Albert L. Meiburg, Spiritual
Therapy (New York: Yarner & Brothers, Publishers, 1960),
De .



CHAPTFR III

DESCRIPTION OF THE RESEARCH TECHNIQUE AND

PRESENTATION AND ANALYSIS OF DATA

This study was one of descrintive research; 1l.e., it
has involved the investigstion, recording, analysis, and in-
terpretation of phenomena, focusing on present conditions
rather than on historical or experimental research, Realizing
that there 1s an overlapping of all types of research, the
word descriptive here is used to refer to a what is more than

what has been or what will be. Historical research is pri-

marily concerned with what has been; it is used to =2pply the
scientific method of inguiry to historical problems., Fxperie
mental research is orimarlly concerned with what will be

when conditions are carefully controlled; generslly, exverls
mental research is used most frequently in the laboratory.

As descriptive research, this study has been concerned with
more than gathering facts and tabulating them; attempts have
been made also to analyze 2nd Interpret the data gathered in

the research technigue.
I. DESCRIPTION OF THE RESEARCH TRECHNIQURE

In applying the technique of descriptive research in

this study, 2 parallel group method was utillized to asttempnt
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to ascertain whether personel values chenge during particie
pation in group counseling., Specifiecally, the group leader
sought to determine the effect of directed groun discussion

on the change of values,

Design of the study. Thils study was accomplished by

using two equated groups of six ministerial students each,
the equation being sccomplished via the material presented in
Table I on pages 25 and 26. In equating the two groups, the
student's individual personnel folders were utilized, empha-
sizing these factors: =ge, sex, and academic classy Otls raw
gscores and Camma I, O.'s; collepce board scores including the
composite scores plus individual verbal and math scoresy and
the converted scores on both forms of the Kuder Preference
Record. Fach group was tested in the first and fourteecnth
sessions using both Allport-Vernon-Lindzey "Study of Values"
and the researcher's situation test as pre-tests and post-
tests. Fach group met for =2 total of twelve (12) fifty-
minute sessions between the testing periods, The structural
factor was the direction by the group leader with Groun A,
Group B was undirected and the group leader participated only
minimally to keep the discussion relevant and active. The
group members agreed at the outset among themselves that any
member who had to miss a session for any reason could have

the privilege of listening to the recording of that session
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if he elected to do so, Of the twelve students in the nro-

jeet for a total of twenty-seven (27) sessions, only seven
absences were recorded, See the attendance chart in Appen-
dix B on page 76, Of those sbsent, five individuals "made=-
up" the absences by listening to the recordings in orivate
segssions., These persons were abhle to keep up with the »roe
gression of the sessions which they had to miss by listening
to the tapes, The tavne recordings were obtained by using
three microphones properly nositioned to pnick up the dis-
cussion by the seven participants, ineluding the group leasd-

er,

Sources of data. The two primary sources of data for
this project include the results of tﬂe "Study of Values"
and of the situation test which were used as pre-tests and
post-tests, These dats sre presented on several charts ine
cluded later in this chanter, Another source of data is the
collection of twenty-four (2l;) tane recordings made of %the
gmall-group discussion sessions--twelve for each group. The
questions ssked by the particinants can be considered a2s a
source of dats too, because in so many instances the gques-

tions pinpoint specific personsl needs.

Regearch procedures. During the summer of 1963, the

researcher and the chairman of his thesgls committee gelected
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the problem and outlined the project for researeh work, A
prospectus was presented to the thesis committee in August,
1963 and approved slong with the situation test constructed
by the researcher under the close supervigion of and with
the helpful suggestions of the thesls committee. See “ppen-
dix A for a copy of the situation test, ~fter the nroblem
was delineated, the decision was made to include two grouns
of six ministerial students each from among those studying

at CGardner-Webb College during the fall semester of 1963,
II. PRESENTATION AND ANALYSIS OF THE DATA

Much of the dats scquired in this research has been
presented in tabular form in the following pages in seven
tables and five figures. The tables and figures provide a
concise and precise presentation, FEvery s2ttempt has been
made to make the tabulated data meaningful end readily un-
derstandable to the reader. Given here is a pertinent dise
cugaion of esch table and figure and the specific findings

from these data,

Selection of the groups. The researcher selected the

subjects from among the availasble ministerial students who
were studying at Gardner-Webb College in October of 1963,
The two grouns were esquated on the basis of the date in-

cluded in Table T, pages 25-26, which contains = brief
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resume of the data for selection. In addition to specifie
biographieal information iIncluding each subject's number,
age, sex, and academle class at Gardner-Webh, the table
shows the converted scores for the Scholastiec Aptitude Test
and for both forms of the Kuder Preference Record, Prior to
the start of the project, every attempt was made to meke the
two grouns as equal as nossible, Table T indicestes that the
mean-ages for the two groups are only six months anart, The
groups each included three (3) sophomore men, two (2) sopho-
more women, and one (1) freshman man. The results of the
Otis Quick-Scoring Test of Mental Ability were slso used in
the equation effort. Table I further indicates that the
Gamma intelligence quotients derived from the Ntis test are
only 1.1 peints spart on the mean-scores for the two groups,
On the verbal section of the college board, Group A scored
iy pointe higher than Groun Bj on the math section, Group A
scored 2li.1 noints higher; end the mesn for the converted
composite scores indicates that Group A scored 28,5 points
higher than Group B. Both forms of the ¥uder Preference Re-
cord were used in the attemnt for eauation since thev ineclude
both personal and vocational preferences., A finesl factor in
the equation process was the vocetional choice of esch por-
ticipant as derived from his stated voecationsl preference

at registration for the semester in whiech the project began,
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After the selectlon of the partlcipants and after they had
consented to become members of the discussion-grouns, a cone
cenlent calendar was established whereby the two groups

could meet for a total of fourteen sessions each.

Pre-testing results. The groups met in 2 joint-

segssion for the pre-testing, but conflicting schedules then
necessitated that the post-testing be done in senarste ses-
sions., This schedule of testing accounts for the fact that
there was a grand total of twenty-seven (27) sessions, Tn
the initial session, the only joint-session, the pre-testing
was accomplished by sdministering to both groupns the Allvnort-
Vernon-Lindzey "Study of Values" 2nd the researcher's situs-
tion test. TFor comparative purposes, Tables IT and TTIT,
papes 28-29, inelude the results of the "“tudy of Values"
pre-tests and post-tests which were sdministered to bhoth
groups. The converted scores on each of the six categorles
are glven for hoth tests. TIn addition, the mean-scores for
each group on all categories 2re given and can be compared
to the collegiate norms taken from the test manual, As
might be expected, the high categories for both grouns of
these ministerial students are the social and religious ones
on both the pre~tests and post-tests. Specifically, Table
II shows the results of the "Study of Values" for Groun A,

Tt indicetes that Group A had it's highest scores on the vpre-
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TABLE II

"STUDY OF VALUES® SCORES FOR GROUP A

Pre-test: November 13, 1963
SUBJECT THEORET. ECONCMIC AESTHETIC S0CIAL POLITICAL RELIG,.

1 (F) 40 25 37 33 27 58
2 L2 36 28 L 30 60
3 (F) 34 38 30 43 31 64
L 40 30 26 53 32 59
5 29 33 30 56 31 61
6 39 32 27 L 38 56

Mean = 37.33 32433 29.67  49.50 31.50 59,67

Collegiate Norms
From Test Manual

Mean 39.80 39645 k0.29 3903k h0-61 LO, 51
Men k3009 52005 36.72 37005 h3e22 37.88
Women 36.50 36485 L3.86 L1.62 38,00 43.13

Post-test: January 15, 1964

1(r) 26 39 by L2 L0 59
2 33 36 32 42 39 58
3 (F) 29 39 31 L7 32 62
L 39 32 25 48 39 57
5 30 36 30 55 28 61
6 35 33 37 41 38 56

Mean = 32.00 35-83 33.17 k5-83 36.00 57017



TABLE IIIX
"STUDY OF VALUES®" SCORES FOR GROUP B

Pre-test: November 13, 1963
SUBJECT THEORET. ECONOMIC AESTHETIC SOCIAL POLITICAL RELIG,

1 33 31 32 51 31 62
2 31 34 32 52 32 59
3 (F) 28 35 34 53 31 59
L (F) 34 35 38 L7 25 61
5 29 3L 29 52 L1 55
6 36 32 27 L5 L2 58

Mean = 31,83 33.50 32,00 50.00 33.67 59.00

Collegiate Norms
From Test Manual

Mean 39,80 39.45 L0.29 39.34 40.61 40.51
Men L3,09 L2,05 36,72 37.05 43,22 37.88
Women 36,50 36.85 L3.86 L1.62 38.00 43.13

Post-test: January 17, 1964

1 31 29 34 L5 L5 56
2 36 36 26 52 31 59
3 (F) 26 32 L1 L8 32 61
L (F) L5 28 31 L7 25 A
5 30 36 36 L2 L2 5k
6 37 32 30 L5 37 59

Mean = 34,17 32.17 33.00 46.50 35.33 58.83
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test in the categories termed social and religlous. ™igure
1, page 31, shows the scaled comparison of the group means
on the pre-tests and post-tests with the collepiste mean as
a general norm. This fipure shows that Group & scored aver-
age to low on the "Study of Values" pre-tests and post-tests
in all categories except thelr high scores in the socisl and
relipious categories. The latter score was quite high on
both tests. This scaled comparison also shows that all
scores, with the exception of the theoretical, for Group A
were nearer the collegiate mean on the post-test, Tables

IV and V, pages 32-33, list the resnonses for both grouns on
the situation pre-tests snd vost-tests. 2 thorough discuse
sion of hoth of these tables is contained later in this

chapter under nost-testing results, page 36.

Discussion guestions. Following the first meeting of

each group, hoth groups were ssked to submit a list of ques=-
tions which they would like to discuss. These guestions are
contained for the most part in Taebles VI and VII, pages 3=
35, Tables VI and VII show the lead questions used per ses-
sion and indicate that some of the questions cover more than
one session, as in the problem of establishine self-identie
ties in the early sessions, Groun B followed its list ime-
plicitly as time permltted, To structure and direct Group A,

the resesrcher used only the questions from the list which he
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TABLE IV

SITUATION TEST RESPCONSES FOR GROUP A

Pre-test - November 13, 1963

SITUATION TEST ITEMS
1 2 3 4 5 6 7 8 910111213 14 1516 17 18 19 20 21 22 23 2 25

SUBJ .
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fL2o00000
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oo
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#Note the Ttallcs

Post-test - January 15, 196l
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of its answers.

00%

changed 38

#The 1tallcs indicate a changed answer between the pre-test and the post-test,
On the post-test, Group A .



TABLE V

GROUP B

SITUATION TEST RESPONSES FOR

Pre-test = November 13, 1963

SITUATION TEST ITEMS
1 2 3 4 5 6 7 8 910111213 14 15 16 17 18 19 20 21 22 23 24 25

SUBJ.

e Ris Buo il o B o Be]
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LO00000
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QT .00 00
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#Note the Italiles

Post-test - January 17, 1964
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of its answers.

ged 28.67%

#The italics indicate a changed answer between the pre-test and the post-test.
On the post=test, Group B chan
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TABLE VI
DISCUSSION QUESTIONS FOR GROUP A

SESSION CONTENTS/DISCUSSION QUESTION (S)

1 Self-descriptions

Qe 1 = "What really is a Christian?"

2 Qe 2 = "What is involved in a 'call' to the
ministry?"

3 Qe 3 = "How important are values in adjust-
ment?"

L Qe I} = "What are your reactions to the assas-
gsination?™ (Probe: Political valus)

5 Qe 5 - "How much importance do you place
upon happiness, self-confidence, and
determination?™

6 Qs 6 = "Do conflicts arise from conflicting
personal values, as in compromise?"

7 Qe 7 - "How do you feel when you learn that
someone has criticized you?"

8 Qe 8 = "Are there wvalues connected with cha=-
pel attendance, loyalty, and campus
fads?"

9 Qe 9 = "Can you forgive and forget?"

10 Qs 10 - "How do you regain confidence in peo-
ple once you have been hurt deeply?"

11 Qe 11 - "What is causing the decline in our
ministerial enrollments?"

12 Q. 12 = "How do you overcome timldity and
shyness?"

Qe 13 - "Do people's personal values change?
Can they be modified?"
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TABLE VII
DISCUSSION QUESTIONS FOR GROUP B

SESSION CONTENTS/DISCUSSION QUESTION (S)
1 Self-descriptions
Qe 1 =« "What 1s a 'call' to the ministry?"
2 Qe ‘2 - "What are the things that we hold
valuable?"
Q. 3 = "What about self-identity?"
3 Q¢ L4 = "How important is love in behavior:?"
Qe 5 « "What 1s love?"

5 Qs 6 = "What is normal in emotional expres-
sion?"

6 Q. 7 - "How may I best deal with the personal
problem of an alcoholic mother who has
determined that she wants no help?"
(Continuation of Session 6)

Alcoholism concluded.
Q. 8 = "Should Christians marry non-Christians?"
Qe 9 = "What about inter-falth and inter-denom-

inaticnal marriages?"

Qe 10 - "What should the church seek to do to
assist young people who are planning
to be married?"

9 Qe 11 = "What can the church do to aid in
premarital counseling?"
Qs 12 = "Does the church have a responsibility
in the area of the sex education of
young people?"

10 Q. 13 - "Is it wrong to doubt your call?"

11 Qe 1 - "What are the qualities that you ad-
mire most in a personal confident?"

12 Qe 15 = "What factors ought to influence our
choice of a senior college?"
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thought would serve to complement the research technique and
enhance the project's significance, These data were deriveé
from a concise analysis of the tape recordings, accomplished
by playing the tapes for both groups from start to finish in
the order recorded, Following the pre-testing, each group

met for twelve (12) sessions of small-groun discussion using

the questions in Tables VI and VII as starting-blocks,

Pogst-testing results. The fourteenth session for

each of the groups was used expressly for the administration
of the post-tests; 1.e., the "Study of Values" and the re-
searcher's gituatlon test. TFor comparative purposes, Tables
IT and TII, pages 28-29, show the pnost-test results for the
"Study of Values," Group A was nearer the colleriste mean on
the post-test. Group B, as shown iIn Table TII, page 29, weos
nearer the "Study of Values" collegiate mean on all post-
test results except the economic category on which there was
a 1.33 point larger deviation away from and below the cole
legiate mean, These data are also graphically profiled in
Pigure 1, page 31, Table IV, page 32, lists the responses
for Group A's situation post-test as well as the nre-test.
This table shows that on the situstion test, the group
changed 38.00% of its answers on the post-test. TWor ease of
comparison, a copy of the situation test has beeon placed on

pages 64;=75 in Appendix A, Table V, page 33, lists the
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responses for Group B's situstion nre«test and post-test,
indiecsting thet the group chenged 28,677 of its answers on
the post-test, Tables IV and V indicate that the two grouns
both tended towards the agree or (avorable responses in the
overall attitude shown in thelr situation post-tests. At
least, they chose then more of the agree-favorable responses.
The vercentages are large enough to indicate that there were
caugative factors involved in the changes. One probable one,
as stated in the hypothesis, is that of particination in
group counseling. Relstive to specific item resnonses,
there was only one item on which as many as nine persons
changed their answers on the post-test, It was item two, =
situation concerning drinking.

2) Sam, Mary, Frank, and Alice were double-dating on
a Saturday night off campus. Leaving a movie, the two
couples stopped st s drive-in restaurasnt and ordered
sandwiches, and three of the groun ordered alecoholie
beverages. Frank was 2 total abstsiner, but here in
this circumstance, he felt he would be teased 1f he
did not participate,
If you were Frank, would you:
a) figure that one time wouldn't make any difference
and go ahead and order an alcoholic beverage®
b) order a soft drink or coffee 2nd make some light
remark about your sbstinence?
¢) decide that you were a victim of circumstances and
go along with the group?
d) order s soft drink without comment and just dare
anyone to say anything to you about it~®
In Group A, as seen in Table IV, on the pre-teat there were
four b's and two d's., On the post-test, there were still

four b's and two d's, but four answers had been changed.
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On the same 1tem, Group B had two b's and four d's on the
pre-test, On the post-test, there were three b's and three
d's, which represented five changed responses, Another ex-
ample of a2 large number of changed responses was item six,
an honesty item.

6) A certain school has a very strict honor code, one
which requires students to inform on any breach of the
code, however minor it seems. Paul, whose father ope-
rates a restaurant, has an early Algebra class with Ted,
whose father is a cook in Paul's father's restasurant,
Paul 2nd Ted share adjacent seats in the back of the
math class. On a very important final examinstion,

Paul slips Ted a note ssying that things will go badly
for Ted's father at the restaurant if Ted does not pass
his answer sheet over to Paul,

If you were Ted, would you:

a) po slong with Paul and figure "so what"?

b) refuse to break the honor code by heloing Paul and
forget the matter?

¢) pass the answer sheet on to Paul but report the
matter to the professgor privately later”®

d) refuse Paul's request and report the incident to
the honor council?

For Group A, the pre-~test result shows four b's and two d's
while the post-~test shows one s, two b's, one ¢, and two d's
for a total of five changed responses. Tor Group B, item
g8ix on the pre~test hsad one b and five d's, The post-test
had two b's and four d4's, or only one changed response, A
third example of several chenged responses is item 16 which
deals with evangelistie witnessing for these students,

16) Your college roommate is not a Christien but you

have not established sufficient rapport with him (or

her) to be able to extend vour perscnal witness, This
is due to the antagonistic attitude of your roommate.
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During a camnus revival, another person comes into
the room during study hours one night and sttempts to
"convert" your roommate. You are also present when the
third person comes in,
Would you:
8) enter into the "witnessing" and try slso to "cone
vert" your roommate?
b) ask the third member to step into the hall with
you and there tell him (or her) that you think his
approach honestly is too premature and ask him to
let you work with your roommste iIn your own way?
¢) excuse yourself from the room and wailt to see what
hapnens?
d) continue studying in the room but not enter into the
conversabtion between vour roommate and the vigitor?
On the pre=-test, Group A had three a's, one b, one e, and one
d. The Groun A post-test showed two a's, one b, one ¢, and
two d's for s total of three changed resnonses. OGroun B had
three a's and three d's on the pre-~test for a totel of four
changed responses., Two other items have as many as seven
responses changed on the post-test, These were item eighteen
on the nature of truth snd item nineteen which deals with
thelr call to the ministry. In item nineteen, alternative d
stetes that the c¢all: ", . . will be so clear that a truly
cnlled person will never have a justifiasble doubt about it,"
In the post-test only one person choge this alternstive, Of
the others, there were three a's, seven b's, and one ¢, Tnaw
nimity for both groups for both testing sessions wes obhserved
only in items twelve and twenty-two. Item twelve is & situse

tion dealing with honesty in which the subject supnosedly
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finds a large sum of money. Without exception all twelve
subjects on both tests chose the alternative which states
that they would call out to the man and return the money
immediately to him., Item twenty-two deals with the doectrine
of the virgin birth., The subjects 211l chose response a
which states that Jesus was born of 2 virglin, in whom e was

conceived by the Woly Spirit,

Intragroup reactions. Figures 2 and 3, pages Ll-l?2,

are profiles of CGroup A's "Study of Values" pre~test and
post-test results for individual group members. PFigure 2
shows the pre-~test results for Group & and comperes them
with the collegiate mean taken from the test menual., Wigure
3 shows the post-test results for Groun A, and indicates
that on the post=-test, Group A's scores were clustering
nearer the collegiate mean with the social and relipgious
categories still clearly the two high scores for these mini-
sterial students. Selected verbatim quotations from the
tapes of the group sessions alsc indicate that the partici-
pents had their values modified during the course of this
pro ject., One Group A member, for exsmple, stated about one-
third way through the project that she would be glad when it
(the project) was over., She was having nightmares which she
attributed to psychological threat stemming from her partici-

pation in these sessions. Interestingly enough, it was this
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gsubjeect wheo remarked in the last recorded session: "I'm sore
ry that we are finishing, Beineg a member of this groun is
the best thing that has ever hanpened to me.," A comprehen-
sive analysis was made of the tapes by plaving them back
singularly and in the order recorded, In this analysis, it
was necessary and possible to play parts of some of the re-
cordings several times to follow the interchanges that were
taking place among the varticipants. The group leader anale
yzed the tapes by listening to CGroup A's recordings initinl=
ly and then followed with the recordings of Group B, Tables
VI and VII, pages 34=35, include a part of the snalysias., In
these tables are found the orders of the discussion questions
ugsed in each session for each group during the project. On
pages lh=LE, Pigures L end 5 show profiles of Group R's
"atudy of Values" pre-test and post-test scores., ™igure |
profiles the individusl nre-test scores for Group B on the
"study of Values," and compares them with the colleginte
mean. Pigure 5 does the same with the vost-test "Study of
Values" scores for Group B, The reader will note that un-
like Group A, the post~test scores for Group B are not so
noticeably grouped nearer the collegiate mean, though there
are some individual scores that are nearer the collepiate
mean on the post-test, The analysis of the tape recordings

also revealed that by the beginning of the third session for
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each group, the members were wmoving into areas of intense
personal problems, and the depth-sharing of personal, inti-
mete feelings inevitably ensued. Consider, for exsmple, the
guestion asked by Group B member number one at the beginning
of the sixth sesslon:
Jow may I best deal with the personal problem of

an aleoholic mother who has decided that she wants no

help? ©She is all alone and just refuses toc accept or

congsider help of any kind,
The group leader let the young wman talk out the problem in
detail and found thet the members of the group interacted
quickly and naturally to him and with him In seeking some
possible solutions, Like so many of the gquestions dealt
with during the project, the group members followed this one
through and realized that there were more answers than just
one, In desling with this question during sessions six and
seven, COroup B finally decided that an alcoholic cannot be
helped until he (or she) really wants to be helped, A poste
pro ject side-light here 1s that this same experimental group
member came to the researcher in late April, 196L and handed
him the following unsolicited and unedited list of state-
ments. The young man said, "I just wanted you to know that
many things have taken a change for the better for me this
year as a ministerial student, and I wrote these statements
down to let you know how much I appreciste having been in

the groun counseling project."
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l. I really learned [}talics in the originai} those be-
liefs which have helped to mold my own pérsonality,
end have come to place 2 higher value on those which
leed one to be a better person,

2s I've learned to develop a more acceptable personsllty
through just plainly being myself, and this through
insight into the real "me".

3. I've learned tc accept as belng natural many things
which earlier I may have tended to consider as ir-
retional or unusual in others as well as with myself,
At the same time, as a Christien, I learned not to
rationalize personasl sin or failure away by relying
upon the humen element involved,

. I learned how to better accent other people and never
to sttempt to change one's personslity excent it be
through helping them to galn s little insight into
their own particular situation.

Other verbatim quotes glesned from the anslysis of the taenes
also supnort the hypothesis of deepened Interpersonal rela-
tionships, Consilder, for example, this statement by member
number two of Group A& in the twelfth and final recorded ses-
sion on the subject of overcoming timidity and shyness: "Itve
found that in wmy own experience I've overcome most of my shy-
ness by building my own self confidence~<by having faith in
myself." Another participant, one of the sophomore women,
then 1llustrated how she had overcome her backwardness by
using support given by her grade school teachera. She told
about how even as a young child she would particinate in
games only as an observer or at best as a "rope-turner" in
jump=rope. TFollowing an experience in which a poem she had
written wes read by a teacher in chaspel, she gained enough

confidence to begin to open up and take part in group games,
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She sald during session twelve: "I am still learning how to
ad just to other people and to stand up for what T believe,"
During this same session, the other sophomore woman said: "I
used to have a terrible inferiority complex--~I thought that

I was the lowest thing that ever walked, but now T have a
better feeling about myself." Another groun member had been
told by a female instructor that he was too coecky or too
self-confident, Ye sald, as he related the incident, "T want
some help., I would like for the group members to say how
they feel about thig matter." Immediately, group member num-
ber one responded with, "No, I don't think that he's cocky.

I think thet he is determinative-~that he stands up for what
he believes."” In a lengthy interchange, others apreed that
the person did not impress them as being cocky. The signifi-
cant factor about this type of interchange is the fact that
the group member asked for the other members to evaluate

this aspeet of his behavior frankly and without reservation.
His concept of himself hed improved enough that he could
openly ask for this appreisal, It 1z believed that he could
not have asked for so frank an appreissl prior to the group
sessions., The group members had ldentified with him during
the project cleosely enough that they could respond easily

and freely to his request., This type of depth sharing was

also seen in Group B., Late in the project, the members
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discussed what should iInfluence a student's choice of a2 sen-
ior college., A male member had reason to believe thet one of
the female members was going to the seme senior college nas a
boy she had "a crush on", and for that reason solely, One
group member responded with: "I don't think that should ever
be a gingularly deciding factor, That is not reason enough
to make an intelligent selection." Tollowing the close of
the project, the young woman in question approached the group
leader with the fact that she had decided to go to another
college rather than pursuve her boyfriend to the previously
selected college. Another exasmple of insight is the following
statement by Group B member number two, "God calls us 211 to
full=time Christian service, but some are called only to
part-time church-related work, That is, 21l of ug-eminie-
sters or not--are supposed to be serving all the time, T
think that a lot of times men confuse their desire with a
call,” Then another said, "T would far rather see someone
standing in doubt rather than see the same person who doubted
and stepped shead of (God and went into the ministry and was
labeled, I think, what we call in thils day a tragedy because
he's in a place that he ought not to be."” The person who
made the latter statement had earlier said that he thought it
was 2 sign of ilmmaturity for a person to doubt being called,
These subjects began to be more realistic about themselves

and their beliefs during the project.
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Comparison of sessions on values. In a comparison of

the sessions on value, per se, the author here uses the
terms "poorest" and "best" to refer to the weakest and
strongest sessions on the topic of value choices themselves,
For Group A, it is difficult to estimate the poorest session
on values partly because every session was structured to
help the members repeatedly examine theilr own value~cholices,
The resesrcher determined after hearing the tanes a second
time that session number two for Group A was probably the
poorest one on general values, because in it the discussion
was restricted largely to just the religious-vocational ares
in the search for the factors involved in a call to the
ministry. It is helieved that the best two seassions on
values for Group A were sessions three and twelve. In sese
sion three, Group A faced the problem of determining the
imnortance of values In the adjustment process. Session
twelve gave the group members another opnortunity to examine
the questions: "Do people's versonal values change? Can
they be modified?", It is believed that these two sessions
were the best on values for Group A partly because the
entire sessions were directed toward the specifie tonic of
values, per ge. For Group B, the poorest session on general
values was probably session number ten, in which the group
members limited themselves to just one value area, They

also took an entire seasion on: "Is it wrong to doubt your
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eall?", It is believed that the best sessions on values for
Group B were sessions six and seven when the proup members
gsought to help one member declde what to do for sn aleoholie
mother, 1In these two over-lapping sessions, the group mem=-
bers touched upon numerous areas of value-choices in seeking
thelr solutions, 1In virtually ell of these sessions, the
group members answered the cuesticns to their own satisface
tion., Group A's members answered the questions to the
satisfaction of the group leader who sgstructured each dis-
cussion session, An example of how well the members
answered the questions is shown by their reactions to the
guestion: "What 1s love?", which was used in session four,
The members discussed the different tyoes of love as they
saw them, defined the topic in a working-definition, and
pursued the topnic Into session five with the question: "wWhet

is normal in emotional expression?”,

Comparison of individuals. A presentation of the da-

ta would scarcely be complete without some reference as to
what happened to certain individuals during the project.
Cenerally speaking, the two most verbally reserved individe
uals at the oubset were the two freghmen--one young wman in
each group. The freshman in Group A spoke only twice in the
initial session, and then only (1) when responding with the

other group members on self-identity, and (2) when asked a
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gquestion by the groun leader. In Group B, the freshman mem-
ber spoke only once in the first session when identifying
himself to the group. On the other hand, in the final ses-
gion for their respective group, the freshman in Groun A
spoke up 8ix times, and his counterpart in Group B made four
comments., On the situation post-test, the Group A Treshman
changed twelve (12) responses and the Group B freshman made
nine (9) changes, It is believed that these two freshmen
gained considerable self-confidence during the projeet along
with the other participants. Another relevant cowmparison of
individuals shows that Group B had two leaders who emerged
within the group during the pnroject. When he was present,
Group B member number two was the group leader. When he was
absent, member numbher one was the leader in Group B, On the
situation post-test in Croup B, memher number two changed one-
ly five responses, and member number one changed a total of
eleven responses. No group leader emerged in Groun A since
the researcher structured and controlled each session, The
fewest changed resvonses on the situation post-test for
Group A were made by sophomore woman number two who changed
only five responses. She was the older (age 25) of the two

women in Group A and the oldest female in the pro ject,

Summary. The data obtained in this research are

significant for subsequent research as well as for this
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study. This toplc was so well-delineated and the groups
were small enough that no nredictive conclusions can be
drawn in reference to all ministerlal students on all cam-
puses., The variations are enough in the pre and post-test
responses to indicate that the study was a worthy one for
these participantas. The results are conclusive enough to
draw some general conclusions which will be reported in the
final chapter. Appropriastely, these data have to be inter-
preted in the light of the smallness of the groups and the
clogseness of the delineated study topic, since the smallness
of the groups and the careful delineatlon were contributing
factors in the study. The faect that the study was one of
selected ministerial students is reason encugh to realize
that the data are somewhat limited in their significance,
since the selection was also a contributling factor in this
research., The questions are keys to the depth of the share
ing done by the group participants. One has to listen to
the tapes to hear the tones of volce, the use of inflections,
and the verbal interchanges to grasp something of the dyna-
mics of interpersonal relationships which developed during
the project. The "Study of Values" indicates that the stu-
dents in both groups scored nearer the average c¢ollege pPro=
file on the post-test then they did on the pre-test. The

changed enswers on the situation post-test indicated that
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there was a great enough change to support the hypothesis of

this study.



CHAPTER IV
SUMMARY AND CONCLUSIONS

It has been the purpose of this study (1) to deter-
mine to what extent the persconal values of selected minister-
i2l students are modified during active participation in
group counseling; (2) to sttempt to ascertain whether or not
direction or non-direction of the grouns is a factor involved
in the change; and (3) to make an effort to evaluate the
aignificance of these changes, if any, as they relate to
deepened interpersonal relationships between the proun meme

bers.

I. DESCRIPTION OF THE PROCEDURES BMPLOYRD

Degscriptive research., The techniocue of deserintive

research has been employed in this study; i.e., no real ate
tempt has been made at historiecal or experimental research,
even though e type of scientific method was used to assist
with the assimilation of data during the projeet. This study
has attempted to describe the change of personal values as a
result of active participation in groun counselinge-especially

in directed or controlled group counseling,

Methods utilized. In this study, the utilization of

a scientific method has heen restricted to the use of
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pre-~tests and post-tests and the struectured control of one
of the two small discussion groups. Two equated groups of
six ministerial students each met for a total of twenty-
seven (27) sessions, each of which lasted sbout fifty (50)
minutes., Tape recordings were made of all the sesslong ex-
cept the first and the last, which were specifically used
for administering the pre-tests and post-tests. During the
pro ject, Grouo A was structured and dominated by the groun
leader, Group B had no controlling or structuring element.
In that this study has been one of descriptive research,
given here in the summary snd conclusions will be descrint-
ive factors relating to the contents and results of the

project.
II. FINDINGS AND CONCLUSIONS

Most of the findings of thils research are contained
in the test results for the two groups. The signifilcant
findings are enumerated here for the sake of conciseness.

1. The personel values of these ministerial students
did change durilng the project.

2. Stetistical evidence indicates that the measured
values for both grouns were nearer the collegiste
means on the "Study of Values" post-test, See Tables
II and III, pages 28-29, and Pigure 1, pare 31l.

3. There was a greater change along the lines of wmore
adherence toward the collegiate means on the "Study
of Values" post-test when the discussion was con-
trolled or structured by the group leader, Compare
Tables IT and III and see Figure 1, page 31.



9.

10.

11.
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Of greater significance than change, per se, is the
gituation, category, and direction of the changes on
both instruments of post-project measurement,

roup A scored nearer the collegiate mean on all poste-
test "Study of Values" cetepories except theoretiecal,
where there was a 5.33 point lerger deviatlion bhelow
and away Trom the mean. See Table ITI, vape 28,

Group P scored nearer the collegiste mean on all noste
test "Study of Values" categories except economic,

on which there was a 1.33 point larger devistion be-
low and away from the wmean. See Table III, page 29.

The individual in Group A who showed the grestest
change on the "Study of Values" was member number one
with these changes per category: theoretiecal, 1l
points; economiec, 1l points; sesthetic, 7 pcints;
social, 11 points; political, 13 points; and relig-
ious, 9 points, This was the individual who said

in session twelve: "Being a member of this group is
the best thing thet ever happened to me,"

The individual in Group A who showed the least change
on the "Study of Values" was member number five with
these changes: theoretical, 1 point; economie, 3
points; sesthetic, O points; soecial, 1 point; politi-
eal, 3 points; and religious, O points,

In Group B's "Study of Values" post-test, member num-
ber one had the largest margin of changes with these
point changes per category: theoretical, 2 points;
economic, 2 points; aesthetie, 2 points; socinl, 6
points; politieal, 1l voints; end religious, 6 points.
See Table III, pape 29, and Figures L-5, pages Llj-li5.

The least margin of change in Group B's "2tudy of
Values" post-test was recorded by memher number six
with these changes: theoretical, 1 point; economie,
0 points; aesthetie, 3 points; social, O points;
politieal, 5 points; and religious, 1 point., See
Table III, page 29,

Changes were especially noticeable on the researcher's
situation test; post-test results gshow that Group A
changed 38,007 of its answers and Group B changed
28,679, It is believed that the larger percentage of
change was due to the structuring and control of
Group A by the group leader.
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Group A female member number two changed only five
answers on the situation post-test. In session eight,
one group member remarked about her: "I think that
gshe is the most mature person in our group.,” “ee
Table 1V, page 32.

™e freshman member of Group & chenged a total of
twelve responses on the situation post-test., e re-
marked to the researcher a few weeks following the

project: "I had no idea that what T believed and felt
was subject to so much quick change.”

In Group B, member numbher four changed only four an-
swers on tha gituation post-test. See Teble V, nage

33.

Groun B member number one, who changed eleven re-
sponses on the situation post-test, was the first one
in the group who shared intimetely asnd deeply with
the group. Tie stated problem was in relstion to his
alcohollic mother., See his evaluation of the project
on page LT.

On the "Study of Values" post-tests, the subjects
gecored more in line with and nearer (though below)
the collegiate mean in all categories except socisl
and religious. See Figure 1, page 31l.

On the researcher's situatlon test, the subjeet's
post-test resvonses were more avree-favarabls than
disagree-unfavorable. See Tables IV and V, pages
32’330

statistical evidence, verbatim cuotations, and other
related material which is tabled, profiled, and other-
wise reported in Chapter Three all support the state-
ment of the hvpothesig: personal values do change-=
they can be modified,

teneral observations. One of the best indications of

changing values in this study, though inconclusive, is the

taped records of the sessions, An analysis of these tapes,

which is contained in Chepter Three on papges 3l;-35 and pages
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,0=-53 indicated that there were obvious changes taking place.
The voice inflections and hesitstions and the group inter-
changes indicate a progressive change during the course of
the projeet. With the current emphasis on psychology and
religion, and esveclially on counseling, there is a trend
toward more experiment-projects of this nature, A handicap
in the comparison of the data is a lack of a similar study
with whiech to make a comparison, There have heen none
attempted similer enough to mske a cowmparative study, This
fact, of course, enhances the significance of this study and

points out the need for further research in this fileld.
III. RECOMMENDATIONS FOR FURTHER RESEARCH

Aequired evidence Iindicates that values are subject
to change and that they can be modified with consecious ef-
fort., One major sccomplishment of thisg study has been its
focusing upon the need for further research on this subjeect.
xperience has shown that subsequent research asttemnts could
profitably include (1) larger carefully selected groups, ine
cluding non-Baptists and non-ministeriasl subjects, studied
over longer periods of time; (2) an extension of technigues
including filmed reports to record facial expressions, hody
movements, and posture; (3) the validation and substantia-

tion of the research technigues to enhance the npotential
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contributions of fubture studies to the literature and re-
gsearch of this field; and (lj) additional recorded sessions
to provide material to employ in a methods! course on the

techniques of group counseling,
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FORMAT FOR SITUATION TEST

SITUATION SUBJECT SITUATION SUBJ®CT

1., THonesty (Non=-chesting) 9. Goseip

2e Drinking 10, Gambling

3. Honesty 1l. Cheating

i, Prejudice 12. Honesty

5. THonesty 13, Cheating

6. Cheating 1. Necking-dating
7. Sex 15, Tonesty

8. TNecking-dating
DOCTRINAL BRLIEFS

SITUATION SUBJECT
16. Being ?* Christiasn
17. Ultimate Authority
18, Nature of Truth
19. Call to Ministry
20. Capital Punishment
21, Nature of God
22. Virgin Birth
23. Holy Bible
2l Baptism
25. Being A Christian
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SITUATION TEST

In each of the situations described in the following pages,
you are asked to consider four alternative resnonses. O0Ob-
viously, in some cases there might be many possible responses
other than these four, However, you are asked to circle the
letter which identifies which of the four sugpgested responses
ou would be most llkely to make 1l you were the person in=-
volved., Note that 1In every csse, you =2re asked what you would
do, not what you think would be right to do. TIdeally, the two
are the same. Actually, they are not 2lways., There are no
correct or incorrect answers,

1) During a student election at Gardner-Webb, two of the cane
didates for president were Jim Jones and Ava Snyder. Ava
was an academically weak student, but she was the campus
queen and quite an accomplished athlete, having demonstra-
ted her prowess in basketball and tennis, WWer cheracter
was bad and it was well known that some students would
have been expelled for some of the things she had done.
However, she had a large following, and it was spnerent
that Jim, who was of topenotch caliber In his grades and
character, did not have a chance to win the election,

If you were a student, would you:

a) vote for Jim on the basis of his obvious superiority?

b) vote for Ava becsuse you felt she would win anyway?

¢) refuse to vote, since voting for Ava was against your
ideals and voting against her would be to lose friends?

d) get out and work to put Jim Jones in?

2) 2am, Mary, Frank, and Alice were double-dating on a Sat-
urday evening off camvpus., Leaving a2 movie, the two
couples stopped at e drive-in restasurant snd ordered
sandwiches, and three of the group ordered slcoholic bevw-
eragea, TFrank was a total ebstainer, but here in this
circumstance, he felt he would be tessed if he d4id not
participate.

1f you were Frank, would you:

a) figure that one time wouldn't make any difference and
go shead and order an aleoholic beverage?

b) order a soft drink or coffee and make some light re-
mark about your abstinence?

¢) decide that you were a viectim of circumstances and go
along with the group?
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d) order a soft drink without comment and just dare any-
one to say anything to you about it?

Regular onrocedure at Gardner-YWebb for excusing class abe
gsences involved going to the Dean's office gnd filing an
excuse slip stating the reason for the sbsence. Txcuses
for reasons of sickness had to be documented with = Torm
note signed by a doctor or the head nurse., ¥nown only to
a few students, inecluding you, one student had stolen a
pad from the infirmary and was forging "sickness excuses"
for a fee. VYou overslept one class period and that nare
ticular absence, if unexcused, would cause you to lose
credit for the entire semester's work in that course,

Under these circumstances, would you:

a) sask the student to forge an excuse for you?

b) go to the Dean and tell him the truth about why you
missed class even if it meant losing credit for the
course?

¢) tell the Nean that you were sick and could not go %o
the infirmary?

d) let the matter pass and hope that the instructor would
forget to cheeck the roll?

The recent enrollment of two female Vegro day students
had integrated the Gardner-Webb campus. By and large,
the integration had been smooth and uneventful., One day,
however, in the snack shop one of a group of several stu-
dents began to taunt one of the NVegro girls who sat alone
at an ad joining table. Soon others joined in the taunt-
ing, which consisted mostly of snide remarks made
indirectly, but audible to the Negro co-ed.

If you had been present, would you have:

a) told the group in no uncertaln terms to "cut it out”,
and let the group know of your dilseapproval?

b) gone over and sat with the co~ed and engaged her in
conversation to let her and the others know where vou
atood?®

¢) continued to sit with the group but not take nart in
the taunting?

d) leave the snack shop flguring thet it was none of your
business anyway?
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5) Irene, Sue, Yarry, and Don were sent by Gardner~iebb
College to the Phl Theta Kappa convention. The city
where the convention was held was 175 miles distant, and
there were numerous points of interest the four had never
seen, Moreover, there was 2an especially good stage play
at the city auditorium the night of the main address of
the econvention, and the four wanted very much to attend
the play.

Iff you were one of the four, would you have:

a) attended the play, feeling that a good play is es ed-
ucational as 2 speech at a Phi Theta Kanps convention?

b) attended the play and made the excuse that the rest
wanted to go and you felt you did not have a right to
keep them from it by being a wet blanket?

c) attended the convention, because that was the purpose
for which the school paid vour expenses”?

d) insisted on everyone's poing to the convention and let
the others know where you stood?

6) A certain school has a very strict honor code, one which
reguires students to inform on any breach of the code,
however minor it seems., Paul, whose father operates a
restaurant, has sn early Algebra class with Ted, whose
father 1s a cook in Peul's father's restasurant., Panl and
Ted share adjacent sests in the back of the math class.,

On a very imvortant final examination, during the teacher's

absence, Paul slips a note to Ted saying that things will
go badly for Ted's father st the restaurant 1If Ted does
not pass his asanswer sheet over to Paul,

If you were Ted, would you:

a) go along with Paul end figure "so what"?

b) refuse to break the honor code by helping Pesul and for-
get the matter?

¢) pass the answer sheet on to Paul but report the matter
to the professor privately later?

d) refuse Paul's request and report the incident to the
honor ecouncil?

7) In the dorm on our camnus one evening 2 bull session de=-
veloped and the subject turned to sex and someone started
telling sex stories., John had had a strict but wholesome
upbringing, but the joke~telling disturbed John consider-
ably. He felt that such things should not be joked about
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-=not because the jokes were vulgar--but because the
subject was sacred.

a)
b)

¢)
da)

8)

9)

you had been John, would you have:

quietly left the room?

suggested to the group of thelr "wrong-doing" and then
left?

sat quietly but not told stories yourself?

fipured that the others would think you an oddball if
you did not go ahead and particinate?

Six couples from CGardner-~Webb had planned s week end
beach party for weeks and had secured a faculty couvnle to
serve a8 chaperones, At the lest minute, because of the
sudden serious illness of a child, the faculty members
had to ask to be excused from thelr obligation a8 chaper-
ones, The hour was too late to secure other chesnerones.
The couples discussed the matter and the majority wanted
to go ahead with the party becsuse, as one put it, "who
has to know that there are no chaperones?"

If you were one of the young persons, would you:

a) go along with the crowd and figure, "So what?"

b) tell the others that you would have to ask to be
excused?

¢) suggest to the others that they are doing wrong?

d) excuse yourself and report the others to the Neen?

The dlscussion turns to gossip in a dorm "bull session”.
One of your best friends is heing talked about and "ugly
things" are being sald: i.e., derogatory, sniteful, and
hateful things. To this point you have not entered into
the conversation--just listened. Now someone in the
ﬁrORp turns to you and says, "Whet do you think sbout

t?

Would you:

a) go ahead and glve your frank apnraisal?

h) excuse yoursgelf from the groun without further com-
ment ?

¢) fipure that now was a good time to lecture the group
on the evils of gosesip and go shead snd "tell them
off"?

d) refuse to comment but stay with the group?
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Three students were standing at a soft-drink counter in
the drug store. One sugpeated that they "mateh" or
"oddmen" and let the loser pay for all the drinks, Rob
had enough money to pay for the drinks, but he felt that
"matehing" was gambling, and he did not want to partici-
pate in it.

If you were Bob, would you have:

a) offered to vay for all the drinks?

b) said, "Count me out! Tet's go dutch,"?

e¢) figured that one time didn't metter and po along with
the others?

d) suggested to the others that matching was wrong, ond
that you 4id not intend to tske pert?

Rick, one of your best friends, wanted desperately to
transfer for prestipge ressons to a particular college
that regulired a minimum score of 1000 on the Scholastice
Aptitude Test., Rick knew that he would not be able to
geore that high on the test. e "hired" another friend
to take the test for him and paid the friend %50, The
friend took the test for Rick, forging Rick's signature
to 1it, and scored nearly 1100, VYou, inadvertently,
found out Rick's deception, which he (the college offi-
cial) now suspects. You hear that others hesve been
guestioned also.

Under these circumstances, would you:

a) tell the official immediately what you know?

b) tell the official that you don't know anything sbout
the matter?

e) tell Riek privately that you have been aporoached by
the official and plead with him to go to the offlecial
himself and try to clear up the matter®

d) write an anonymous letter to the school official tell-
ing him what you know®

Standing at a bus stop one day, George noticed a man
drop a fairly large roll of bills, The man walked away
from the stop without becoming aware of his loas,

George walked over, picked up the money, and noticed
immediately that the top bill was a %100 bill, He real-
ized that he was holding 2 very large sum of wmoney. The
men, still unaware of his loss, was yvet within sight and
hearing distance. Yo one else was in sight.
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If you were George, would you:

a) put the money in your pocket and figure "finders
keepers"?

b) c2ll out to the man and return the money immediately
to him?

¢) keep the money and wait for someone to advertise the
logs of it before you returned it?

d) leave the money on the sidewalk?

On a psychology test, Jill saw a classmate obviously
cheating by looking at a chest-gsheet which he had slinped
into the test room. This practice was a direct vionla=-
tion of the school's honor code.

If you were Jill, would you:

a) report the matter immediately to the teacher”®

b) forget it and overlook it and figure it none of your
business?

¢) talk to the student later about the wrong of cheating?

d) report the matter to the nrofessor later in privete?

Glynnis was on her first college date., 'ler date was ar-
ranged by a friend with whom she was now double-dating,
Glynnis had what she considered to be high moral stand-
ards. She had necked some with a former "steady" boy
friend but that had been the limit of her netting ex-
perience. Now on this date, she found herself in a
parked car on a side road, and the couple in the bhack
seat obviously were engaging in very heavy netting.
Glynnis'! date also wanted to "make out" and said so in
plain terms.

Should Glynnis have:

a) spurned the boy's advances and honed that she would
soon be taken home?

b) asked her date, who was driving, to take her home
immediately?

¢) gotten out of the car and walked home?

d) sugpested to all three of the others that they were
doing wrong and insisted on their golng home?

puring the final semester of his last year at Cardner-
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Webb, Darryl is in danger of falling a course required
for gradustion. e must mske at least a "high B" on

the final to pass the course. He has studled extensive-
ly for the final, but he comes up to the last night
before the test and he gtill does not feel good =bout
his chances for success., During the evening, his roome
mate comes in with s copy of the examination which has
been secretly slivped out of the mimeogreph room of the
college., Darryl's roommate hends the examinastion to
him,

If you were Darryl, would you:

a) figure that everyvthing's fair st thie stage and take
over the test?

b) hand the test back to your roommete and say, "No,
thank you," and then take your chances tomorrow?

e) sugpest to your roommate that you will expose him if
he doesn't return the test?

d) refuse to look at the test and report the theft to
your professor?

Following sre several situations in which you are asked to
select the one alternative that best expresses your feelings
today. In some of the instances, none of the slternatives
may exactly state your true feeling, hut please select the
one that most nearly svoproximates your cheoilce,

16) Your college roommete is not a Christisn but you have
not established sufficient rapport with him (or her) to
be able to extend your personal witness., Thils is due
partly to the antagonistic attitude of your rocommate.
During a campus revival, another person comes into the
room during study hours one night and attemonts to "econ-
vert" your roommate. You are also present when the
third person comes in,

Would you:

a) enter into the "witnessing" and try also to "convert"
your roommate?

b) ssk the third member to step into the hall with you
and there tell him (or her) thet you think his ape-
proach honestly is too premature and ask him (or her)
to let you work with your roommate in your own way?

¢) excuse vourself from the room and wait to see what
happens?

d) continue studving in the room but not enter into the
conversation between your roommate and the visitor?
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In a2 theologlecal discussion with a group of friends,
which of the following statements would you be most
likely to defend re: ultimate authority?

2) God is the ultimate authority in human experience.

b) The chureh is God at work in the world today and
should exert ultimate authority.

e¢) Man, because of the dignity of the individual, has
been invested with final suthority in matters that
concern him,

d) There is no such thing as ultimate zuthority.

Concerning TRUTH, would you say that:

a) There are some things that man c¢an never know.

b) God reveanled only what He wants man to know,

¢) There is no limit to what man can know if he is
receptive to it.

d) Truth has to do with moral relations and we under-
stand it in terms of interpersonsl relationships,

Concerning God's call of a person to the ministry, would
you say that the call:

a) depends on the individual's interpretation of it?

b) is never so clear that the individual will not hsve
some doubts and misgivings sbout it°

¢) will be clear only to those who experience it?

d) will be so clear that a truly-called person will
never have a justifiable doubt about it?

In choosing a2 philosoohy regarding the subject of cani-
tal punishment, do you »refer one which:

a) advocates canitel punishment?

b) abolishes eapital nunishment?

¢) leaves room to consider esch case on its own merit?
d) lets the »nunishment fit the crime?

Whieh of the following statements best describes the
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nature of God for you today?

a)
b)
e)
d)

God is = vhysical entity that abides somewhere,
God is a Spirit who abides everywhere.

God is hest revesled in nature,

God is never really adecuastely revealed to man,

Suppose that you are particinating in a Bible-study
geminar in your loecal church. The subjeet of the Virgin
Birth of Jesus comes up, Of the following, which
statement would you be most likely to defend?

a)

b)
c)

d)

Jesus was born of a virgin, in whom He was conceived
by the TYoly Spirit.

The virgin birth story is at best an allegorieal wmyth,
It really makes no difference what one believes about
such matters,

Tven though Jesus was not born of a virgin, he was s
great teacher and miracle-worker.

The Holy Bible is:

a)
b)

c)
a)

In

a)
b)

c)
a)

a collection of good storles about good peonle.
the word of God, every word of which wag divinely
inspired by Him,

the inspired word of God, except for some prssages
which were added later h»y unknown contributors,

s story-book of literature,

my concept of baptism, I feel that:

bantism 1s essential to salvation.

baptism by immersion is the only acceptable form
worthy of a church's consideratlon.

baptism is an ordinance, which is symbolic of Christ's
burial and resurrection.

baptism, though not necessary for salvation, repre-
sents some aspects of our bellef that our sins have

to be "washed away" by a higher than human vpower,
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25) To explain to a group of discussion participants your
feelings about what really is a Christian, whiech of the
following statements would you select?

a) A Christisn is a baptized believer who has had a
faith experience with Christ,

b) A Christian is a2 person who is doing his best to be
a good person, having been converted by the zeal of
another Christian,

¢) A Christian is 2 person who has committed himself to
Christ and Tls teachings, whether haptized or not.

d) A Christisn is a person who has experienced salvetion
by faith in Jesus Christ,

e) YNone of these,

(If you answered e above, please write in your own
definition of a Christian here.)
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It was the purpose of this study (1) to determine the
extent of modification of personasl velues of selected minis-
terial students during active partiecipation in proup coune
seling; (2) to attempt to ascertain whether direction or none
direction of the groups 1s a factor 1lnvolved in the changes;
and (3) to make an effort to evaluate the significance of
these changes, if any, as they relate to deepened inter-
personal relationships between the group members,

Two equated grouns of six ministeriasl students each
served as the subjects for this project, and each group met
with the researcher for fourteen fifty-minute sessions. The
initisl session was used exnressly for the administration of
the two pre~tests: The Allnort-Vernon-lindzey "Study of Vale
ues" and the researcher's situation test. These instruments,
used in the attemnt to determine to what extent the personal
values change during group counseling, were administered
also as post-tests in the fourteenth session for each group,
The twelve sessions between the testing sessions were tane
recorded to aid in the attemnt to evaluate the significance
of the changed values relative to the deevened interversonal
group and individual relationships.

A comparison of the pre-test and post-test results of

all instruments used in the project and a careful analysis
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sions:

1.

2.

3.

T

8e

tape recordings led the researcher to these coneclue

The personal values of these ministerial students did
change during the project.

There was a greater change on the "Study of Values"
pogt-test when the discusslon wss struetured or
directed by the researcher,

Post-test results show that Group A changed 32,007
of its answers on the situstion post-test and that
Group B changed 28.67%,

Of greater significance thsn change, per se, 1s the
situation, category, and direction of the changes on
hoth instruments of post-nroject measurement.

Group A, the structured group, scored nesrer the
collegiate mean on all post-test "Study of Valnes"
categorles except theoretical, on which there was a
5.33 voint larger deviation below and away from the
mean,

Group B, the unstructured groun, scored nearer the
collegiate mean on all post-test "Study of Values"
categories except economiec, on which there was a
1.33 point larger deviatlon below and away frowm the
mean.

On the researcher's situation test, the subject's
post-test responses were more agree-favorable than
disagree-unfavorable., This fact was true for both
groups,

Statistical evidence, verbatim aquotations, and other
related material a2ll support the hypothesis: personal
values do change--they can be modified with conseious
effort,



